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ABSTRACT
The, Conflict Resolution Component of the Minneapolis

Schools, 1973-74 Emergency School Act Project provided 20
paraprofessional Desegregation Aides for nine desegregating public
schools (8 junior highs, 1thigh school). The Component also funded a -

Coordinator of Desegregaticin,Aides and a prograi of pre- and
in-service training to help Aides redude various types of conflict in
schools, to imilrove interr4cial relationsi and to act as liaisons .*

between schoold and the neighborhoods from which students were
bussed'. The objectives of the component were (1) prevention of major f-
racial conflicts leading to school closing;.(2) prevention of any
increase in student-student conflict, as measured by suspension rates
attributable to such conflicts in 1972-73 vs. 1973-74; (3) prevention
f any increase in student-teacher conflict, as measured by
suspensions attributable to, such conflicts; and (4) among Whitit
students, an increase in liking toward minority students, as measured
by1973 vs. 1974 admindstrations of the'student Opinion Questionnaire
(SOO). Objective 1 was met. Attainment ',if objectives 2, 3, and 4
could not be measured directly, bedause the relevant data were not
available. This report, prepared by an independent evaluator,
includes a biref description of the Aides and a disCussion of the
Aides' enacted role. Approximately two- h eb-
tepresented racial minoritioe*y-r s most time-conpuming activities
were monitoring the halls and caf-teriar`and talking with students
and schocil staff about interpersonal conflict. (Author/RC)

Documents acquired by ERIC include many informal unpublished materials not available from other sources. ERIC makes every
effort' to obtain the best copy available. Nevertheless, items of marginal reproducibility are often encountered and this affects the
quality of the microfiche and tiardcopy reproductions ERIC makes available via the ERIC Document Reproduaion Service (EDRS).
EDRS is not responsible for the quality of thil original dopanent. Reproductions supplied by EDRS are the best that can be made from
the ..original. 4,0
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The COnflict ResoluiiOn/Desegregatilon Aides Compenent
of the Minneapolis Schools' 1973-74

c'EMergency School Aid Act Pi'oject:
' An Evaluation

SUMMARY
See Page

The Conflict Resolution Component of the Minneapolis Sc4hools' 1973-74
EMergency School Aid Act Project provided 20 p aprofessional Desegregation-
Aides for nine desegrer ting public schools (8 for highs, 1 high school).
The.Component alsO Tun ed a.Coordinator ofTese egation Aides and a program..
_of pre- and in-e4rVice training to help Aides reduce various" typesfof conflict. 6

' in schools; to itprove interracial relations, and to act as liaisons between
schools and the neighborhoods from which students were bussed.

The Objectives of the Component were (1) preOention of ma'or racial
conflicts leading to school closingi_ (2) prevention of any increase in
student-student conflict, as measured by suspension'rates attributable to
such conflicts in 1972 -73 vs. 1973-74; (3) prevention of any increase in
student-teacher conflicb, as-measured by suspehsions attriblitable to such

. conflicts; and'(4) hmong Whitestudents, an increase in liking toward .

minority students, ac. measured by 1973 vs. 1974 administrations of the
Student Opinion Questionnaire (SOQ). Objective 1was met.--fttainment of
Objectives 2, 3, and 4 could not be measured directly, because the relevant ...
data were not available.

This report, prepared by an independent evaluator under a contract
with. the Minneapolis.Public Schools, includes a brief description of the

,Aidee. and a discussion of the Aides'.enacted role. Approximately two-
thirds of the Aides represented racial minorities. Aides' most time-

% consuming activities were monitoring the halls and cafeteria, and. talking
or "rapping" with students,and school staff about interpersonal conflict,

I I 1
When Aides and their building supervisors (assistant principals and

principals) select53 incidents to-show the Aides' most effective conflict-
resoliVing work, they often described incidents in which an Aide (a) gathered
all parties in a conflict for opeadisdussion, (b) prevented fighting or
other harmdoing, tonducted a careful, painstaking investigation, or (d)
removed force (tension, threat) from a situation. Building supervisors
,found the Aides' ability to communicate school concerns to minority parents

of particular value.

6-9

':- The evaluator recommended that the Conflic.4 Resglution Component be ' 17

refunded. In every desegregating school served lby Aides, student-student
and student-teacher conflicts of various types have been an important 12-13

problem. The repOrt discusses several types of conflict caused in 'part by
negative racial/ethnic attitudes. Although "hard" data concerning Component 13-15

effectiveness.were limited, the observations of the evaluator and the
assessments of assistant principals and.principals suggest that Desegregation 4-5

Aides made an important contribution to conflict resolution in they
desegregating schools they served. p

The evaluator also recommended clhanges in Component operation including.:

,

(a) inclusion of Aides as full members of any school-wide "Student Support
Team"; (b) clarification of the proper balance between the Aides' monitoring, ,

role and the Aides' counseling role; (c) continued recruitment of Aides with ' 16 (

"a demonstrated capaCity to like, and work effectively with' bothstudents WO'

staff; (d) the developMent of more precise objectives forlAides, based on the
search for those activities ind_approaches most effective in resolving school°

conflicts and promoting positive interracial attitudes. t 4
4 * 4 . w

-December 1974 > Research and Evaluation Department

.-),
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The Conflict Resolution/Desegregation Aides Component

of the'Minneapolis Schools! 1973-74
EMergenay School Aid Act.PrOject:

An PIrtituation

During 1973-74, 20 Desegregation'Aides worked in nine` desegregating

Minneapolk public secdikari schools (eight junior highs and one high

school). These. Aides were hired using funds awarded to the Minneapolis
. ,

Schools under the provisions of the EM2rgency School Aid Aqt (1972; de,"

noted hereafter as E4AA.). The Aides were paraprofessionalt: specially

trained to reduce various types of conflict in the school, to improve

interracial relaeions, and to act as.a li4son(between the'school and

the neighborhoods from which students were bussed.

Background: The Minneapolis' Schools' ESAA Project

The ESAA prov ides funds to help solve the human relations and in-

structional problems of school systems, like MinneapoliS, that are

undergoing planned desegregation (see 1972 summary of Minne4polis Public

Schools' desegregation plan cited in References). In 1973-741 ESAA granted

$535,441 tolthe Minneapolis Schoolsgfor three programs (called Components)

'aimed primarily at the newly desegregelting junior highs.

The Decegregation Aides, Desegregation-Aide Coordinator, and a program

oaf pre - and in-service training comprised the Conflict Resolution Component

of Minneapolis' 1973v74,ESAA Project. The other two Components of the

Project were remedial reading instruction and remedial math instruction,

both for.junior-high-age students. The Conflict ResOlution Component, in

accord w the original project proposal (Office of Planning, Development,

and Feder Programs, Minneapolis Public Schools, 1973) was considered

second in priority,1 ahead of math iiistructimilad behtnd reading instruction.

Approximately one -fifth ($9,5295) of the total Minneapolis ESAA grant was

used for the Conflict Resolution Component.

The desegregating junior highs served by the Conflict Resolution

Ccmponent were Anthony (two Aides as of the end of the school year),

Bryant (three Aides), Franklin (one Aide), Jefferson (three Aides), Jordan

.(three Aides), Lincoln (one Aide), Phillips (two Aides), and Ramsey (three

Aides). The newly opened North High School.also had. two Desegregation Aides.

ESAA evaluation. The ESAA- Project budget allotted ra =aim= of $10,000

1The priority of each Component for funding wan determined by a vote of the

ESAA Districtwide Advisory Committee, a.group constitutqd in accordance with

ESAA-guidelir;eo so as to (a) represent all major racial/ethnic groups in

Minneapolis and (b) include teachers, students, parents, and members of

community organizations promoting equality of op ortunity.



114

a

for evaluation of all three: Components. The evaluator was a research

psychologist selected by the Minneapolis Schools' Research and Evaluation.

1, Department. Although he received techniCal and clerical assistance from

Research and Evaluation Department, the evaluator was an independent

contractor, not a regular School District employee.

The Organization. of This EvaluationReport

The following sections of this report prdvide answers to

about the ColiflieNeesolution/Desegregation Aides Component,:

1. HCw.yell did the Component meet the objectives stated

Project proposal?

0.'

five questions
1

in the ESAA-

2. How, did the Conflict Resolution Component operate? The antwer to
A

this question includes d description of the enacted role,-of Desegretation

Aides (in comparison to the role prescribed in the Project proposal)..0

3. What are some characteristics of the Aidps' best conflict-resolving

work?

4. how great in the need for
.
a conflict resolution program in desegre-

gating Minneapolis Schools? The answer to this question ihcludes discussion

of the Men of conflicts in these schools, the frequency of each conflict

type, and the part played by negative raciZethnic attitudes in these

conflicts.

5: What recommendations should be made concerning (a) the improvement

of Component operation and (b> the re-funding 'of the Conflict ReNution

Component? 4

HO4 DID THE CONFLICT RESOLUTION COMPONENT MEIN ITS OBJECTIVES

In their work in the schools, the Desegregation Aides were expected to

make n demonstrable contrlAiop to attainment of the following objectives:

Objective 1: "The desegregation plan will be carried out in the

Minneapolis public Schoolstin 1973-74 t4thout major disruption in'educatibnal

programs duo to racial conflicts" (original ESAA-I4pject proposal, p. 42).

Success in meeting thin objective was to be measured in terms of the number

of days that the desegregating junior highs were closed because of "racial

conflicts."

Objective 1 was met. Although three of the schools did experience racial

disturbances, and although in one case some Activities and &tudent privileges
. .

were curtailed, irAo case was school actually closed. In one school a

White bus driver was carried from hi bus and assaulted by a group of Black

students; and in a separate inciden a group of approximately 30 White

student!) nearl came to blown with a grouP of Black students at the close of

P
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a school day. In a second junior,high, rumors that a Mexican-American

, student had "snitched" on an alleged drug pusher macipitated a confrontation

between two groups: a group of White and Indian students vs. a group of

Black students. In a third school,'a Black student allegedly. assaulted

a White student in the cafeterias with a board. Rumor and "bad feelings"

flourished briefly between students of different races following.this

assault,

The fact that a school did no close its doors does not therefore

mean that important racial incident were absent. Administrators in two

schools view school closing as a last resort in cases of racial cofrfront-

ation. "It's better to keep school open," said one principal. "You gain

stability if you can calm *kings down enough to carry on classes... it

shows you can cope with the prob1am." An assistAnt principal. said that

school was not closed in 1973-74 despite a major racial confrontation because,

"We would t en have had the additional problem Of dealing with everyio

about 'how bad it was.'" .These two administrators both implied that

unavoidabl publicity resulting from schopl closing could increase racial

tInsions. It is apparently very difficult for an administrator to weigh

.the danger s of keeping school open vs. closing school, following a major
s.

'racial confrontation.

In allthree schools with disruptions caused in part by negative facial

)attitudes, Desegregation Aides played a direct rolein resolving the conflicts.

In ore schboll an Aide attempted to keep Black students from leaving school

busses and attacking a crowd of jeering White students. Although some.students

de-bussed and approached the taunting crowd, the Aide was nevertheless able

to .disperse students (with help from a police - school liaison officer) before

major fighting erupted. Later in the week, the Aides helped prevent hostile

outsiders from entering the building.

14 the second school,. Aides. attempted almost singlehandedly to prevent

the after-school "rumble" among White, Indian, and Black students. The

Aides' most important work, however, involved gathering 15 of the leading

actors in this conflict for frank exchange of views, and rumor-dispelling

* discussion of facts.

In the third school, Aides quickly Croke up a lunchroom fight that

threatened to become a full-scale melee.

Objective 2: "Conflicts between students will be no greater under

desegregated conditions than they were under non-desegregated conditions"

(p. 44). In measuring attainment of thitobjective, suspensions resulting

3
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from student-student conflict were to be-compared for (a) the last half of
IA

the desegregated 1973-74 school year and (b) the last half of the previous

year, before implementation of the desegregation plan.

The attainment of this objective could not.be directly measured,

sincte only one school had readily available any "hard" statistics on

the number of suspensions in a given period (and even then, the number

specifiAlly attributable to strident- student conflibts was not recorded),

Accordingly, in each ESAA junior high, one assistant principal or principal

who supervised Desegregation Aides was asked to."Compare the frequency of

student-student conflict in your school this y4r (1973-74) with the frequehcy

of such conflict last year (1972-73)," using a scale ranging from 7, "Much

more freqtTnt...," to 1 CMuch lens frequent...;' This question, and the

entire, interview protocA of which it was a part, are reproduced as Appendix B.

As tabulated on thin sample questionnaire, the responses of seven of nine

building'supervinors (usually, assistant principplc) of Aides suggest that

the frequency of student-student conflicts had either decreased or stayed the

name.

These came assistant',principals and principals were also asked to rate

the "total contribution" of the Aides to the "reduction or prevention" of

student-student conflicts in 1973-74 on a scale from 7, "Extremely great

contribution," to 1, "No contribution at all." Appendix B shows all

supervisors indikiating Aides had made a moderate to extremely great contribution,

with the mode being 5, "Great contribution."

Desea-egation Aides attempted to resolve a variety of student-student

conflicts during 1973-74. On a questionnaire reproduced as Appendix A, Aides

were asked whether they had "tried to resolve" each of six different types

oaf student-student conflict. Among the 19 of 20 Aides responding to this

\
questionnaire, nearly all (17) mediated one or more caats of (a) "Verbal

abuse (name calling and 'bad mouthing')" and (b) "Threatening physical

aggression." Over t\o-thirds of the Aides were involved in the following

student-student conflicts: (c) "Physical aggression" (16 of 19 Aides) and

(d) "Extortion.with2n stated threat (although threat may be implioat" .(13.

Four Aides were involved in (e) "Threatening with a weapon," and tiree Aides,
.

in (f) "Injury with a weapon." .. . 4,

Objective 3: "The amount of conflict between students and teachers will

be no greater under desegregated conditions than it was under non-desegregated

conditiolis" (p. 45). Suspensions resulting from conflicts between students 4

and teachers were to be no greater during the last half of 1973-74 (under .

4
t.
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desegregation) than during the last half of 1972-75 (before desegregation).

Again, this objective could not be measured as stated, because suspensions

attributable to student-teacher conflict'auld not. be determined using existing

records. Instead, an Aide supervisor (aOistant principal or principal)

in each building was asked to rate the change in frequency of.such conflicts;

six of nine felt the frequency of student-teacher. oonflicts in 1975-7/t was

th'e same, or less than, the frequency in 1972-73. .Again; all supervibori;

believed Ades had made a moderate to extremely great contribution to the

prevention or reduction of such confActs, with a

.4p"contribution." .\

Appendix A, the ESAA.I.Desegregation ilide,Porm

modal rating of 5, "Great

with tabulated responses,

shows Aides''self-reported involvement in a number of different student-

teacher conflicts. Most of the Aides had experience resolving (a) "Dis-

obeying a teacher's order" (16 of 19 Aides), and (b) "Verbal abuse" (15).

Aboutehalf (9) of the Aides reported attempts to resolve (c) "Physical'

aggression," (d) "Threatening physical aggression," and (e) "Teacher ,

unfairly treating a student." Two Aides mediated at least one student-

teacher conflict which included(f) "Injury with a weapon." Three were

D involved in cases of (g) "Threatening with a weapon."

Objective 4: White studiants who attended schools having few,minoi-ity

students irilt.972-73 "will become more favorable toward minority students"

(p. 47) byhe end of the desegregated 1973-74 school yea. This hoped -for

changein attitude was to be measured using the racial factor of the Minneapolis

Schools' 4tudent Opinion QueatiOnnaire (Johnson &,Faunce, 1972a, 1972b,

1973). The spring, 1973, administEation of the SOQ to all students in the

junior highs to be desegregated, as'part of a city-wide testing program;

would serve as the pretest for the Conflict Resolution evaluation. The

spring, 1974, administration of the SW.; after a desegregated school year,
4'

would serve as the posttest. Since the results ofthe 1973-74 SOQ were
4

not available as of,this writing, the attai* ent of Objective 4 cannot yet

be assessed.

The above four objectives ale very broad in sc pe. The attainment of

these objectives was the responsibility of the total school community, not

just the Aides. .Even'if completely adequate measurewent relevant to these

objectives were possible, the evaluator would still have had great difficulty

deciding what portion of each objectivO's attainment could be attributed to

the Aide's work.

1 u
5
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HOW DID THE CONIPLICT RESOLUTION COMPONENT OPERATE?

The Conflict Resolution Component included funds for the Desegregatio4

Aides, a full-time Coordinator.of ESAA Desegregation Aides, and a pre- and

in-service training program for Aide's. In each participating school, the

1 Aides had office space for counseling and a,private phone. .

A

This section on the opyration of the Conflict Resolution Component

includes (a) a brief description of the Aides, (b) a description of the

Aides' training during 1973-74, and (c) a description, of the Aides' enacted

role in comparison to the role prescribed by the original ESAA Rroject pro-:

posal.

Who Were the Desegregation Aides?

While representing great diversity in work history and personal

experience, all but a few.Aides lived in the neighborhood frog which incoming

students were bussed as part of desegregation, and had some experience as a'

volunteer or paid worker with schopl-age youth ee the Desegregation

Aides and theAide Coordinator had previous em

bussing program to achieve racial balance in the'

Urban Transfer Program).

The Aides reprpsented most of the groups dpecified c "minority" by

the ESAA guidelines: 11 Aides were Black American, 1 waS Indian American.,

d 1 was SpaRisti-surnamed American. Six of the Aides wore White American.

A' iajority (11) of the Aides were women. The range of"ages was wide: some

Aids wore beginning
theirP

, adult careers, some were returning to work after

rearijlfamil\es, come were near retirement.
1

Pre- and In-service Training

A pre-service training workshop was held for Desegregation Aides' from

August 27 through August 31, 1973. This workshop, consisting of five all,

day cessions, was supervised by the Minneapolis Public Ochoolo' Department

of Intergroup Education. The trainers for therpre-service workshop were

Human Relations Consultants from the Minneapolis Schools.. These consultants

were familiar with conditions in many of the desegregating =AA schools before

the 1q73-74 school year. They had participated in the human relations train-

ing for all Minneapolis certified school personnel in 1972-,73 and were thpre-

fore Inowledgable concerning teachers' racial attitudes.` These] consultants

were also familiar with the conflict situations Aides might face in their

new work settings.

The Dosegrogatilp Aides also attended several a1144y in-service work-

shops during the 1973-74 school year. Them workshops, also supervised by

es in a voluntary

olis Schools (the

6

So
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0

0

-1
- -41, ,

Intergrpup Education, included role-playing of methods to resolve frequently
. 0

encountered conflicts, and a workshop on counseling, skills. 'Desegregation
141,

Oides alaydiscuoced job- 'elated issues at their regular monthly meetings.

The content of th'e in-service workshops and the regular monthly meetings was

based largely on problems identified

reports. Thesemonthly written repo

' and the school's progress in_achievin

Vesegregation.Aide Coordinator. The

Aide Coordinator.

The Enacted Role of, Desegregation Aids

the Aides in their monthly written

describing each Aide's activities

integratiOn, were submitted to.the

onthly Meetings were e chaired by the
N

Toiescrib'e the Aide' en s .role; -the investigator used questionn4re,

interview, add observation A paper-and-pehcil questionnaire.(the
J'

a

--%(

"ESAA D segregation Aide Form ") ''was completed by 19. of 20 aides, The missing.,
-4J

Aide worked less than one-halt time in the Conflict Recolution Component. ;111:i4.h.

This questionnaire; with atabulation of responses, is reproduced as Appendix A.

Each Aide yas supervised jointly by en administi:ator in the desegregating'

school (usually the assistant principal, or in some case° the principal) and

alto by the Coordinator of Desegregation Aides.

Time-and activity analysis of the 'des' enacted role. For each of nine

role activities prescribed or iMplied y the.ESAA Project. proposal, the

Doserregation Aides were.asked (a),whet/Mr they performed the activity;

(L) how they 'performed the activity (including"any'"tips" they would suggest

to other Aides seeking reduced conflict among students and teachere.in ESAA

ochool0); and (c) the percent of total time they dent on the activity.

From the tabulated responses (see Appendix A) and open -ended comments,

the followingpicture'df the, Aides' role emerged.

Talking or "rapping" was a general category accounting for Over half

of the Aides' work in the schools. Under this heading, the specific .

activity, "Talkingiwith students about'their dificultieo in getting along 40.

with other andento," was most time-consuming, occupying 15% of Aides',.time,

on the'average. Aides also talked with (a) students about their difficulties

in getting along with teachers (49 of total time);. (b) teachers about.

4 0 their difficulties with otudent°*(T6); (c) the adoiatant princ6a1 or

principal (V), and (d) parents (0).

Of all, the Aides' activities taknn'singly, the activity taking the most

time, 1% on the average, was "Monitoring (watching, supervising) student

behavior in the cafeteria and halls." The vagglikity of time spent on

Monitoring was also greater'than.the variability for any othef activity:
0

7

;""

0
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While two-thirds of the'Aidesspet from 13 to of their time monitoring,
A

one Aide spent 5% and another:50%i* t

_

'Riding the bus with students Ocoupied an average of one-half Hour per day.

.""VourAides rode busses seldA, if ever. In most ,ESAA schools, there were more

busses'than Aides;' hence, Aides tended to ride those. busses on which conflicts
. . ..-

had .occurred. "Ja
t.

, t

ptlaeli activities, describpdin more ietail below, were "Working with the

Student Advisory Committee in your school" (8%), and "Seeking out stUdents

who disobey school rules",(894).ch "seeking out" activities included
. _

checking lavatories for smokers,-aad catching "class-cutters," !'ditchers," or

. "outside trouble-makers."
, ,. . . .

,
,,,,

Several Aides have helped stUdents plan activities desi d to improve

khuman relations and tchool. morale:',. "talent show, acclaimed by both students

and parents; an all-school picnic; ield trips; a "canteen," run by.

_ students.% to sell snacks.

. Cte Aide was invited to discuss her: Latin American heritage in a Spanish

class.

Assuming a responsibility clearly inaPpropriate to their role, two

Desegregation Aides reportedly supervised the classes of absent teachers.

Another Aide helped plan a hew eduaational program in her school to

aid integration. This program, consisting of human relations classes and

counseling, has recently been awarded federal funding.

The Student Advisory Committee. Each ESAA school was required_by ESAA

guidelines to havea Stdent AdVisory,Committee (SAC). 'Students representing
sir

different racial/ethnic groups were to be selected for the SAC ideally by

a vote of the student:body or student government. The ESAA guidelines

required the ESAA Project'staff iri each school to keep the SAC informed

concerning the operation of each ESAA-Project COmponent'.(e.g:, Reading and

Aath:; as well as Conflict Resolution). Also, ESAA .staff weretd*ar SAC

recommendations for the improvement of each_Component.The guidelines also

saw.the SAC.'s as organizations generally promoting integration and equality

of opportunity in each school.

The. Minneapolis ESAA Project proposal specified that DeSegregation Aides

would serve as adult advisors to the SAC's in each public.SchOol. Each Aide

aid in fact work with the SAC in his/her school. Whether or not each SAC

fulfilled the expectation's envisioned by federal guidelines was not.,

systematically studied by the investigator. informal obServationi however,

suggested that some SAC's were much more effective than others. In one school ; -

8



SAC members met almost daily:. developing their own interracial understanding;

planning school-wide human relations activities (e.g., essembliesi dances, and

a "Winterin 1:41y"-_ Of varied educational activities); and:helping to conduct an

orientation for incoming sixth graders. In another school, the SAC-received

little support from the administration and was rarely permitted to meet during

school time.
'I

t'

WHAT ARE SOME CHARACTERISTICS OF THE AIDES' BEST CONFLICTRESOLVINb WORK?

`Aides and their building supervisors. were asked to describe one

actual incident showing effective conflict-resolving;-work by an Aide. On

the Aides' questionnaire (Appendix A), this item:was, "Please describe your

actions in resoTving'ne eCtuel student-student or stUdentrteacher conflict

this year. Try to select the conflibt example which- ,show's your most effective

conflict-resblving work."

The -incidents selected most frequently involved threats and name- calling

among students; only two of 28 incidents (related by 19 aides and nine

supervisors) ivolved actual fighting. Several incidents included'theftor

extortion. Approximately one third of the incidents centered on academic

behavior such as class 'cutting, truancy, class disruption, ar underachievement.

One incident involved dru*gs.. The following generalizations emerged from

the descriptions of these incidents.

1. When both aides and supervisors describe a successfully resolved

conflict, they often recall an incident in which the aide has gathered all

partied in the dispute for an open discussion. For example, a long - smoldering

family feud erupted when two groups of girls threatened each other with

weapons.(razor and, possibly, a gun). The aide arranged a meeting involving

the girls, their families, and the police-school liaison officer. The

parties agreed that lethal hazards overshadowed their petty jealousies,

and they agreed to a truce. All the girls remained in school.

2. When reporting a successfully resolved conflict, aides,and super-

visors generally describe an incident in which the aide prevented fighting

t or other harmdoing.. For example, an aide heard rumors of an impending

"grudge" fight. Through discussions with students, the assistant principal,

parents,and the counselor, the aide determined the probably time, place,

and actors for the fight. The aide intercepted the attacker and escorted

the potential victim home.

3. Careful, painstaking investigation is often needed for the best

resolution of conflict as in the preceding example. In another incident,

9
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the Aide 'darned of a stolen needlepoint project. Over a two-day period,

the aide narrowed the field of possible 'thieves through discreet questioning

of students to avoid gossip. The project soon reappeared, with no further

ill will.

4. Several successfully resolved conflicts, the Aide clearly

avoided the use of force, although such threat or coercion might

have seemed appropriate to some. In one ESAA school, a student

came to class without pencil and paper, and then proceeded to disrupt

the day's lesssOns. The student was 'ejected from class, and in an angry

mood, sough out the Aide. The Aide did more listening than reprimanding.

She then casually loaned the student a pencil and paper, and walked him

back to class. Once `there, .she briefly, acted as a mediator, and the

teacher re-admitted the studOnt.

The pitfalls of a "hard-line" approach are apparent in a similar

conflict that was handled-differently. A student cutting a class met an

Aide in the hall.. Instead of listening to, and defusing the student, the

Aide immediately ordered the student to report,to class. The student

refused, calling the aide "every name in the book." The Aida\pursued

her, wrestling her to the office. The incident ended with the girl's

suspension.

5. In seven of the nine incidents described by building supervisors,

part of the Aide's effective-work involved contacts With parents. School

administrators seem to find particular value in the ability of a. minority

aide to communicate the school's concerns to the parents of a minority

student. According to one assistant principal, "the trust level is higher

between a Black Desegregation Aide and a Black parent than between many

White school representatives and the Black pareht." Perhaps the Aide's

residence in the area from which students are bussed is a factor more

important than the Aides racial/ethnic identification in the Aide's

ability to promote school-parent communication. For exaMple, a White

Aide living in a "sending" neighborhood learned that sothel,parents were

questioning the school's academic standards. Concern about standards

was expressed most often in statements about homework (e.g., "Kids aren't

bringing work home like they do at [another] Junior High School"). The

Aide successfully resolved this conflict by inviting to her home for an

open discussion the upset parents, the principal, and representatives of

the school's academic department's.

0
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6. In most of the successfully resolved conflicts rept-tea_above

(e.g., the conflict under.point 4 thplp was resolved by p rsuaslon rather

than coercion), the Aide was able to influence the antagonists becaUse

the Aide had first become a rewarding,. important person. Time spent

'rapping!' with,students and teaches is probably time wisely invested,

unless the Aide is ignoriiag more pressing responsibilities. In describing

the incident of point 1, the principal noted'th&t, "The kids

were listening because. the Aide had built rapport and was listeningto

them:" ,

'A Precondition for Effective Work by Aides: Good Working Relationships

/iWith Building Administrators

Aides generally appear to have enjoyed excellent working relationships

with the assistant principals or princ(pals who supervised them. When 'N`

asked to rate this. working -relationship with their building supervisor,

13 Aides used the term "Excellent"; four used "Very good"; two, "Good." 42,

When the nine building supervisors were asked to rate their working

relationship with Aides, six also used the rating "Excellent," and three
4

used "Very good."

While these global ratings-suggest administrators want the Conflict

Resolution Component tot continue, a number of Aide-Administrator conflicts

surfaced during the year. These conflicts seemed to result from differing

expectations for the role oaf the Desegregation Aide, held by building,

administrators vs the .,Aides themselves. wuch role conflicts, when

they occur, are a major hindrance to effective work by Aides.- The,role

conflict betweef aides andladmiiiistrators could be summarized under two

main headings:

1. Some administrators tend to emphasize the monitoring, custodial

aspects of, the Aide's role more than the counseling, human-relations,

aspects of the role. If an Aide is to initiate conflict-preventing

or conflict-resolving discussions with teachers and parents, as

well as students, the Aide needs the support of the building administration.

One assistant principal, for example, allowed Aides to intervene in

student-student conflicts, but not in student-teacher conflicts. This

same A. P.
1

seemed particularly proud that Aides under his supervision

willingly spent a good share of their time monitoring the,halls and

cafeteria, even bussing trays and cleaning tables. "In my school," said

the A. P., "Aides are a positive force, but in other schools, they're



always 'ripping.'" This assistant principal apparently felt that a "positive"
.0

role by Aides required an emph5sis on routine custodial dutis, 4ot human

relations work. 'e

ctp
k

2. Some Aides tend to underemphasize their role in the maintenance of

school order and discipline. Monitoring activities arp certainly part 4f

this role. Alsb part-of this role is the Aide's support of administrative

policies" slid school rules, and the Aide's modeling of btceptable condUct.

In one school, apparentIr, the Aide did not see himself as a part Of, the

schtol's adult staff: He allegedly'gave a cigarette to a student, gave

other students passes out of the building, and referrid to pplice_as

"Pigs." After several confrontations with the adminidtration, this Aide

was transferred to another junior high. (This very youthful Aide had

little previous work experience and, mine in a school setting; This Aide's

work record has improved greatly since his transfer.)

Several administrators emphasizbd theirneed for Aides whO, by their

exampld foster responsible student behavior, and who work conscientiously

with little lupervision. While nearly all Aides seem to possess these

qualities, two or three aides did not and were fired.

When administrators assert the importance of the Aide's work in

maintaining school discipline, they are not, generally.demanding dnquestion-

ing allegiance or servile obedience. They are instead asking Aides, by

their responsible actions, to promOte mature self-responsibility among

students. An Aide could 'therefore properly advate, Or "go to'bat for,"

a student having dispute with an Administrator, providing this advocacy

is reasoned, and that the administrator does not "take a beating."

HOW GREAT IS THE NEED FOR A CONFLICT RESOLUTION PROGRAM IN DESEGREGATING

MINNEAPOLIS SCHOOLS?
!.

The data from questionnaires and the investigator's personal observe. ;,

tions suggest (a).that student-student and student-teather conflicts of

many types are an important problem in every ESAA school.; (b):that some

of these conflicts ara caused impart by negative racial/ethnic attitudes;"

and. (c) that therefdre a Conflict Resolution Component is necesSary'in

Minneapolis and also consistent with the ESAA's national goal of aiding

desegregating school systems. According to the building supervisors of

Aides (see Appendix the most frequent student-student conflicts are

verbs] -abuse (name-calling and "bad mouthing"), threatening "physical

aggression, and fighting.. The most frequent student-teapher conflicts

seem to be-disobeying a teacher's order and verbal abusle. For each of the

12
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aboVe conflicts,- according to these administrators, the average frequency

was at least once a week per'sChool. For each of the above conflict types,

approximately half of the principals.knew of at least one actual conflict

incident caused in part by negative racial/ethnic attitudes. Nearly every
d

Adde'attempted to resolve oie case of each of these most common conflict

types (see 4pendix'A).

nitortion: a toe, of conflict peculiar to newly desegregating schools'?'
. -

Usually involving a demand for money-or lunch tickets, extortiOn:occurred

in'mok of the. ESAA junior highs. Aide supervisors in 5 of 9 BSAA junior

/
highs knew of at least dne extortion during their schoOl year. The,average

frequency of "once every 2-4 weeks" per school is probably an underestimate,

singe muchTextertion may not be reported to the assistant principals and

,
o b .

'principal. For example,A15 of 19 Aides, representing 8 different junior
.

highs, stated that they had personally-tried to resolve a conflict involving

extortion.

Extortion may be a conflict carrying racial overtones. Although,

only 5-of 19 Aides' reportedly attempted to resolve an extortion "caused in

4 part by negative racial/ethnic attitudes," and although only 4 of 9 super-
^

visors knew of an Aide's efforts to resolve an extortion with racial over-

4 "tones--nevertheless,the written comments of Aides and supervisors in 5°

different scEbag suggested that in extortion cases the offender was Often
% 1

Black and the victim White.
1.-2 One Aide worked with a Black gii.1 extortioner

who said she was "taking from White students only.P Another Aide reported

that "Some Black kids corner White students and demand money or such." In

1

a third school, an Aide found "Black students intimidating younger White

students."

\ students- wereextorting from Wh e students, but that much extortion was

unreported becallse of "fear of getting beat up."

In .a fourth school, an assistant principal said that Black

.6

2A conflict,which some attribute to negative racial/ethnic-attitudes may under-
'standably be attributed by others to hostility between social classes. Because

of disirimination in our society, minorfty-group membership has been correlated

with lower socioeconomic status. One Aide, for example, said that in her
school some conflicts between students were caused by "negative feelings toward
economic backgrounds" but "very few...were calmed by negative racial attitudes."
This Aide-had mediated at leapt one extortion case but none involving negative
racial. /ethnic attitudes, in her view. .one other Aide in the same building,

however, believed t t negative racial attitudes were a factor in extortion

cases he had tried t resolve. The evaluator believes that both "socioeconomic

prejudice" and racia prejudice can be important factors in a given conflict

be-tween students (and adults) of different races.

13
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me staff members of both Black and White races saw extortion as a0

conflict sometimes caused by negative racial/ethnic attitudes. 1Ilus, four

Black Aides and one White Aide each mediated an extortion case they attri-

buted to negative racial attitudes. Also, one Black supervisor and three

White supervisors knew of an Aide's effort to mediate an extortion with

racial overtones.

The dynamics of extbrtion in school merit further study. IA 1973-74
1

extortion tended to be most common in schools with sizeable minority enroll-

ments where White students had little previous contact with Blagdisiudents. .

According to an assist;nt principal in one such desegregating schoolsome

. White students had a fear of Black studenta3 a.fear perhaps resulting from,/

racist stereotypes that can flourish in an all-Whiter neighborhood. This

assistant principal also observed that extortion was mast likely to occur

in school situations where students,mingled freely with relatively little

pupervi-sion; e.g., the.hall'a, the school grounds, the physical education

class, or the shop class. Apparently, little money act41ly changed hands

in most.caset.

Conflicts involving extortion were resolved in several different ways.

The assistant prinapal cited above often brought the extortioner, the victim,
1

the Desegregation Aide, and the parents of, both students together, for a

conference. In another school, the Aides and an assistant principal have

helped formerly timid extortion victims to become more assertive. One might

hypothesize that the incidence of extortion decreases as students of different

vices become better acquainted in integrated classrooms and cooperative school

.activitius.

Subtle expression of negative racial attitudes. According t Aides and

administrators alike, negative racial attitudes were a factor in some student-
,

student and student-teacher conflicts. These negative racial attitudes were

often displayed openly via explicit slurs and epithets. Often, however, and '

particularly in student-teacher conflicts, the negative racial attitudes were

subtly expressed. Several Aides and administrators pointed out the prdludice '

that occurs when teachers do not perceive individual students, but instead

seem predisposed to.refer to a student as "one of those" in a racial minority

group. Aides also reported two examples of a teacher expressing negatiVe

attitudes toward Black students' distinctive dress; for example., a teacher

-derogating a student'n "Afro" clothing.



,

One damaging form of prejudice is the failure of some teachers o demand

reasonable standards of discipline and classroom performance from m nority

students. Teachers may be seen, as treatika minority student unfairly and
.

in a racist manner if, for example, they make no effort to prevent the
ta

student from leaving class, and if they do not communicate concern o/er poor

work ito the student's parents.
i .1

One Aide gave the following examples to illustrate the implicit pre-

judice 'shown by teachers toward,students:

Some teacherp give the Bldck kids passes, to go to the bathroom or ,"

. nurse almost every day. They allow them to be late to class without

,passes and seem anxious to have them out of their classes if someone

(i.e.., counselor, A. P., or Aide) needs to se them. I have asked

certain teachers 0' I could see a' student 'or a few minutes and in

front of the studelt the teacher will pay, IT take him all hour."

These... incidents certainly give the'student (whethe4Blackker
White)' the'feeling they are not worth much as persons and that the

teacher does'not feel it is important that th y get an.education. One_'

teacher made the statement he wad taking human relations so he could

* relate to "these kids." It is diffiCult to change the hearts and

values of people but as a system we should be able to demand some

kind of acceptable non-racist attitudes when school personnel deal

with kids. .
.

.

Some non-certificated,school personnel in the ESAA junior highs also

,demonstrate prejudice. Wheh racialApperimination is practiced against

students, it is usually also felt by Aides. A second bomment.bSr the Aide

quoted above illustrates thitpoint:

I have witnessed some office personnel acting rude to Black

Aides and students. They do not always give them as much information

or help as they would to a wit? Aide or student. Many of the lunch-

room personnel have racial hang-ups. On one occasion I asbed to buy

a sweet roll from a lunchroom lady in the stud&t lunchroom. She

told mel,"I would like to give'you one but then those colored fellows

will come back here and want one," meaning a Black Aide, and a de-

tached worker frcm the YMCA, who works with kids in the building. .

The above quotations, while written by the acme Aide, are consistent

with the written and spoken comments made by the Aides in several different

BMA schools. 0

WHAT RECOMMENDATIONS SHOULD. BE MADE CONCERNING THE IMPROVala AND R&FUNDING

OF THE CONFLICT RESOLUTION COMPO ?

Recommendations for Improvement of Component Operation

1. Desegregation Aides ahould,be members of any school-wide "Student

Support Team," which meets regularly to plan not only concrete assistance

to individual students, but also changes in discipline policy.

20
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2. The proper balance between the Aide's role as a monitor and the -

Aide's role as a counselor should be clarified. During the Aide's train-

ing, greater empha4s should be placed on developing an understandiqgof the

school administrator's difficulties in maintaining' an orderly, productive

community of staff and students. Although an Aide.is not necessarily an

agent of the administration, some of the'Aide's monitoring citifies are

legitimate. Perhaps all Aides and building supervisors in a pa rticular area

could meet periodically to discuss issues relatedto the role of the Desegre-

gation Aide. .

3. The proper tole c4P.the ESAA Student Advisory Committees and the

..Aide's role a s adviser to the SAC--both topics need clarification. Again,

some forum for open discussion of these issues should be planned.

4. Persona with a demonstrated capacity to like, and work effectively

with, both students and adults should be employed as Aides. While most

Aides have these qualities, in the past one or two Aides were employed who

related well to students, but not adults. A few other Aides probably related

better to administrators than to youngsters. Effective Aide work probably

,..ore'quires a balanced and consistent approach to human relations.

5. One focus of pre- and in-service training should be the development

of more precise objectives for the work ofthe Desegregation Aides. Do the

program goals need revision? (For example, should only White students be

expected to show more favorable :attitudes toward students of other racial/

ethnic groups?) Aro norft Aide activities and approaches demonstrably more

effective than others in meeting program goals?

Recommendation for Re-Funding of the Component 0

The d6luator believes the Minneapolis Public Schools should seek con-

tinued funding for the Conflict Resolution/Desegregation Aide Component.

Although -"hare data concerning Component effectiveness are limited, the

observations of the investigator and the assessments of school administrators

suggest that Desegregation Aides have made an important contribution to the

resolution and prevention of conflict in desegregating Minneapolis junior

highs. If recommended changes in Component operation.are made, the evaluator

believes this program would be even.moreeffective.

16
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Form 4C

A

APPENDIXA

Minneapolis Public Schools

ESAADetameation Aide Form

Cover Page

for Evaluation of the EMergency School Aid Act Project'

Your name:

Your school:

Name of principal or assistant principal
who supervises you in your school: ,

a

Name Title
. '

4 (principal or assistant
Instructions: principal)

J
Please answer the questions on the following paged. Yoursanswers

will be used (a) to describe how the ESAA Project aCtuhlly operates,
(b to estimate the Project's effectiveness in meeting objectives, and
(c) to make recommendations for improving the Project.

Your answers ai anonymous. The following code number will be
used inotead of your name to identify your answers:

O

This code, know only to the evaluator, will be used to compare
the answers of all ESAA people at the same school. Names of individuals
will not appear in any reports, and your answers will not be identified
to anyone cdnnected.with your employment.

I do need this cover page with your name (a) to determine who has
and has not answered the questionnaire and (b) to conduct any needed
follow-up. 0

Do you have any questions?
.10w, please remove this cover page and pass it in.

4r

28
20
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5/714

For 4c

(1_4)

(5-16)

N=11
R=Mean
S.D.=Standard

I

-N

,
R

I

No

ATEND±X A (continued)
Minneapolie Public Schools

deviation ESAA Desegregation Aide Form

Page

Contact pernon:
, -

Paul Higgins, PrOjoct Eval tor

Tel. 348-6140
Research and Evaluation
Minneapolin PublAf School;
807 N. E. BroadwAy
Minneapoiis, MN 55413 .

ercre
Aide'n code number

Your Role in Recolving Student - student Conflict

Listed below are come typos of conflict that °Cour between student°. For each conflict type, please
1111

answer Questions a-c.

Types of

student-student

qcconfl-1tk,

a. Did a conflict
of this type
occur which
za tried to
resolve?

Questioner In your ochool durinf2,!hics icho4,year (1973-74) to far

b.

-0'

I. Injury with a weapon

(5)

3 1 yen6 2No

If anew' to a
was "Yes " wan
at leant ne

cuchloonf ict
caused
by negative
racial/ethnic
attitudes?i

t

(12)

2 1 Yen

16 2 No

1 NR

c. If answer to b woo "Yea," pleace explain how
you could tell that the conflict wan calf=
in part by negative metal/ethnic attitudes.
(If answer to .b wan "Ngh"i then alp thin

quention.)

II. Physical aggression

(6)
16 l Yen

3 2No

(13)

7 1 yea

EL 2 No

1 ism

III. Threatening with a

weapon

(7)

4 l Mc)

IL5 2No

(14)
Yew

16 2No

1 NE

II. Threatening physical

aggreff.lon

(8)

17 1 Yea

2 2No

(15)

9 1 Yen

9 2No

1 NR

V. Vpriql ;Aunt. 'flame

tcal:ing and "bad

moquitAg")

9)
17 1 Yee

p

(16)

12 lien

6 2No
NR ,

V:. Extor*IcN wl'h no

()toted threat (although

threat may be implied)'

(10)

,V2) 1 Yea

6 2 No

(17)

5 1 You

13 2 No
1 NR

In. Other * of

Ft d t-student g

eonfliet

(11)

13 1 You

6 2No

(18).

5 1 Vero

13 2No
1 la

Zint those "other" types of student-student conflicts
that were also racial conflicts:

-,---------
'Extor.tin., may be a part of conflicts t -IV involving injury or threat. The extortion canon you include in (10, 17)

should 'nimple" extortion without injury or ntated throat (although on Implied threat may be clear to the victim).

21
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Form 4C

.0 (19-36) Your Role in Re.olving Student-ToacherConflict

ioted below are some types of conflict that occur between student
' plWa a annwet Questions a-c..

APPENDIX A (.coiiinued)

a

Page 2

and teachers. .For each confligt typo:,

Types of

student-teache

&tconflict

.

. .

Questions: In your school during this nchoOl year (1973-74) no far s

a. Did a conflict
of thin type
occur which
zat tried to
resolve? .

b. If *ewer to a
was "Yeso,".wa:
at least one
such conflict
caused in part
by negative
racial/ethnic
attitudes?

c. If answer. wan "Yon," please explain how

. 14

.

you could telr that the conflict was caused
in part by .negative attitudes.
(If answer to b wan "No," then nkip.thtb

'question.)
-

..

r ,

I. Injury with a capon

i

(19)
? 1 Yea

(28)

1 1 Yes
.

. ..

0

.
16, a no 17 a No

..."..-37 NR1 NR

IL Physical aggro nion

.

-(2o) 't

9 1 Yea
(29)

3 1Yes
,

. .

....

9 2 No 15 2 No

1 NR 1 NR

III. Threateningening with a

wotiloitik 1

(21)
_ 3 1 Yen

(30)

1 1 Yon /
/

%
"

.

15 2 20 . 17 2 No

1 NR
,

1 NR

IV. Threatening p yoical
I

1 aggression
.."

(22) '
9 1 tea

(31)
_...../

1 1 Yen

.

44
9 2 No

2."1"- 0
' 3.7 2 No

. 1 NR

V. Verbal abuGe (n e

galling and "bad

mouthing")

(23)
15 1 Yon

(32)

9 1 Yea .

3 2 10
'"17 Mr'

9 2 No

--"T- MR

J. Extortion with no

&toted threat (although

fL,_at may be implied)*

(24)

'_1_ l Yen

15 2 No
---i NR

(33)

0 1 Yee

3)372 No

71 NR

'1. inoheyig n teacher's

IC crdr

(P5)

16 1 Yon

(34) ..../

4 1 Yen------

2 ?,No 14 2 No

3. MI 1 NR

Teocher unfairly treat-

r.a a rtuden"

(A)
9 1 ion

(35)
5 1 Yen

el
9 2 No, 13 ? No
1 NR

--.

IX. (ohor types of

student - teacher
.conr7let

(n)

9 1 Yon

(36)

1 .1 Yen

List these "other" types ceLstudent-teacher
conflicto that were also finial conflicto: ,

,

.
.

.

9 2 NOI- NR

.

.

r7 2 No

1 NE

.

'Extortion nay be o part of conflicto I-IV involving injury Or threat. The extortion cameo you include in (24, 33)
nhould be "Ample" extortion without injury or stated threat (although an implied threat may be clear 6 the victim).

22 )
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APPENDIg A (continued) .

.
. Form 4 (37-66r The Role of the ESAA DemagregAtion Aide.,' . Page 3

,.

Linted below are -tame activities DesegregAtioa Aidec

It- Ell

might perform.

For each activity lease indicate: (a) Do you perform the activity?

(b) How do activity? (0) What % total timeyou pei recthe of your
do yotl spend on t lactivity!?

.. ,
.

.

Activity
. ,

m.

,
o-P

.. .rfori
e A,t

ow o you perform t e aotiv tyy
(Include any "tips" you would,,ve to .

other Aides neeking reduced cdhflict
among otudentn and touchers in ESAA
achoalb.)

. . .

hat o your
total timo do :
you °pond on
this activity?
(Round to nearest
q if ou wil ).

. -

I, Talking with atudonto about their
difficulties in gutting along with
other ctudentc.

37 ..-
.

3. 1 Yet;9

'-

.
.

0 .-r2 flo

)-5a----7-7--7-,
2. Talking with atudonta about their .

difficulties in getting along with

teachera.
er

(38),

19 1 Yea

. .

1/4D

a.

0 2 No Z L 1 %
b

3. Talking with teacher° about their
difficultion in getting along with
atudento. ,

39

17 1 Yea

2 2 No

0.
.

' .. .

. .

_.,

51-.5

e

El
. Wilmimigimi...

(53...54)

4. Tasking with the,aaaiptant principal -or
principal in your school both about your
work and about ceducing conflict among
students and,tenchere.

40) -

17 ,1 Yen-

2 2No

.

, V .4

, .

-.

5. Monitoring (watching, eupervioing)
etudent behavior in the cafeteria
and hallo.

(el)

19 1 Yes

.

4. 4

a

(55.56)

.,

_.Q... 2 No inn
6'. Working with the ESAA Student Advisory

Committee in your cqhool. .

. .

2

.....1a.. 1 Yea

0 2 No

.

.

.

57-5:

8 % +

k.
7. Hiding with atudento to ond frop

school on the bun.
.

(43)

15 1 Yee

4 2 No

o

.

59- 0
.

..

[ U
% .,

g, Talking or meeting with parents,
.

N.,

\

(44(-61-60
19 1 Yen,

C).2 No

. .....,---

1. Cooking out otudento who disobey school
rules. (Such "cooking out" activities
-,nild Lnelud",iconducting discipline in-
veatipationf, chocking lockere for drugs,
checking, lavatories for aokorc, catching
"claco-cut tern," "ditotiorm," or "outcido

troublemakora," etc.)

(45) .

3.8 1 Yen

1 2 No

.

6
r," 4

(63-64)

4.-

.

..t..

f',..Do you peform any other activities ac
an ECAA hesepregation Aide

,..._

4 (

._-'

15 1 Yea

at t eve other act t est
,

.

,

.

...4 2 No

°

r

.

'After your Arcot unaware on thin neetinn, you may need to rovice

!he Po, Ho Ti in 100%. Total

21 6 ti...e'n_r jtj...=

23
..0

.6

'

10()%

.

.



Farm 4C APPENDIX A (continued)

.

'67) Are there duties you don't perform that you feeI
you should be performing as an ESAA Desegregation
Aide?' (Are there things you don't'do that you
snould be doing?)

1/ 1 Yes

2 No

If you answered "Yes," please describe the
activities:

'° (68) Do You now perform any duties as an ESAA
segregation Aide that you feel you should

it perform?

1 l Yes

18 2 NC!

If you answered !'Yes," please describe the

I

(i'19) Bow would You describe your working relationship
with the assistant principal or principal in your

iding who rupervises your work? Check one:

13 6 Forrellent

4 ,:7very good

2 h qorA .

0 3 F.air

0 2 Poor-

I Very poor

If you fvel the relationship could be improved,
howmprovement might be made:

(70) po.yoU think the ESAA Desegregation Aide Pro
should be changed in any :way next year yo
school?

1 Yes

11 2 No.

3 3 Uncertain

If you answered "Yes" or "Uncertain," please'
explain:

(71) Your sex:

8 Male 42%

11 2 Female58%

(72) Your race or ethnic group. Check one:

32% 6 1 White American

58% EL 2 Black American

1 3 Indian American

4 Spanish-surnamed American

15 Asian American

24

1 6 Other. Please /specify: Puerto Rican

(73 -79) Blank

(80) 1=Card-number



.Form 4C

APPENDIX A (continued)

Page .5

Please describe your actions in resolving one actual student-student or student-teacher
conflict this, year. Try to select the conflict example which shows your most effective
conflict-resolving work.

a. Describe the conflict before you 'took action:

'b. What did you then do?

a

c. How did the conflict end and what happened to the participants in the colklict?

?58



APPENDIX B

Minneapolis Publ Schools

Form for Building Supervisor of ESAA Desegregation Aides

for Evaluation of the Emergency School Aid Act Project

Your name:-

Your school:

Today's date:, .1

Instructions:

me. day yr.

*Please answer the questions on the following pages. Your answers
will be. used (a) to describe how the ESAA Project actually operates,
(b) to estimate the Project's effectiveness in meeting objective, and
(c) to make recommendations for improving the Project.

Your answers are anonymous. The following code number will be
used instead of your name to identify your answers:

jiT Is
This code, known only to the evaluator, will be used to compare

the answers of all ESAA people at the same school. Names of individuals
will not appearAn any reports, and your answers will not be identified
to anyoneconnected with your employment.

I do need this cover page with- your name (a) to determine who has
and has not answered the questionnaire and (b) to 'conduct any needed
Follow-up.

Do you have any questions?
Now, please remove this cover page and pass it in.

29
26



3/74
Form 5C-

SO iltS2100

Form for Building Supervisor Of.ESAA Desegregatiailkide

(1-4)-
147-119- S.14=ateaviami deviatimm
1(=m4esta N R =No z*aponee

(5-25)-The Desegregation Aide's Role in Reeolving,Student-Student Conflict

Listed below are ease types of conflict that occur between students.
For each conflict type, please answer Questioned -d:

Page 1

Contact person:

;Jaul Higgins, Project Eiraluat0a
Tel. 348-6140
Research and Evaluation
Minneapolis Public Schaola:
807 N. E. SroadWAy
Minneapolis, MN 55413

.

Types of

studentstudent

' conflict

Queetione: In your echool during this school year (1973-74) so far--

.

a. How often have inflicts of this type
occurred, on the average? Check one:

M

b. Did a conflict
. of this type
occur which the
Desegregation
Aide triedto
resolve?

,

c. If answer to:4?
.was "Yes," was
at least one:
duct conflict
caueed part

d. If answer to c.was
...

"Yes," p1ease explain
how you could tell
that the conflict wag
caused in part by-
negative racial/ethhi

(If answer'

to b was "No " then
,

skip this question.).

.in

-by negatie attitudes
racial/ethnic
attitudes?

I.P.Injury

with a
weapon

(5) .

74.7 5 Once a day or more
4 Once every 2-4 days
3 About once a week .00
2 Once every 2-4 Weeks

(12)

4 1 Yee

(19)

4 1 Yen

r --...-

--NIL 2 No ...12 No
1 Lees than once a month
0 Never this year so far,-

, -

II. Physical
aggression

(63

, 5 Once a day or more

(13)

.

29' 1 Yes.

0 2 No

(20)

....5_ 1 Yes
L-2 2 No

a.

'..r...,
.

4 Once every 2A days
3 About once a week 3.1

,3...._ 2 Once every 2-4. weeks

1 1 Leese than once a month

0 0 Never this year ao far

)

.,:.'

III. Threatening
with a
weapon

(7)
5'Once a day or more
4 Once every 2-4 days

(14)

.

4 1 Ye13.

(21)

L.I. 1 Yes

2 No6 .

3 About once a week 1.4
3 2 Once every 2-4 weeks .....5._ 2 No
,? 1 Less than once a month

. 5 .o Never this year no far

II. Threatening
phytical
aggressibn

4 ,

(8)

a 5 Once a day or more

(15)

. .

8 1 Yes

-(22)

5 1 Yes
4 4 Once every 2-4 days

3 About once a week 63.
2-Once every 2-4 weeks a 2 No 4 2 No

, 1 Less than once a month
,o 0 Never this year eo far

V. Verbal abuse
(name calling
and "bad
mouthing")

(9)P
...5._ 5 Once a day or more
i 4 Once every 2-4 days .

(16)

9 1 Yes

.-

(23)

5 1 Yes --77 3 Abo4 once a week 4.1
1 2 Once every 2-4 weeks -

2 no 4 2 No
0 1 Lens than once a month
n 0 Never this year so far

-(1:0)

VI. E5ctortion.

w.l.th no

stated threat

(although
threat may
be implied)

1 5 Once a day or more

(17)
.

5 1 Yes

(24)

4 1 Yes
I 4 Once every 2-4 days

3 About once a week 2.1
2 .Once every 2-4 weeks 4 2 No 2 No5

,, 2 1 Less than once a month
.....2__ 0 Never this ear so far

"T% Othr types
of student-
student cony
flict -

----

(ii)
.

2 5 Once a day or more

(18) ,

4 1 Yes

(25)

1 1 Yes

List these "other" types
of student-student con-'
Met:

.

4 Once every 2-4 days
1--- 3 About once a week 1.9
0 Once every 2-4 week:, _j___ 2 No 8 2 No,2

O. 1 Lesn than once a month

5 .0 Never this year so far

,

'Extortion may be a part of conflicts I-IV involving injury or threat. The extortion cases you include in VI should

be "eisple" extortion without injury or stated threat (although an implied threat may be clear to the victim).

27

3t)

turn page over



v.

I.Form 5c 'APPENDIX:8 .(cOntinued r
, ,

.

(26-52) The DesegregetionAideoeRele in Resolving Student Teacher Conflict .
.

Listed.beloWe.re some types. of conflict that occur between. studenta and teachers. For each Conflict type,
please answer questions a-d: 4

.. .

1..

Page 2

c

Typed of
-

student-teacher:

conflict
-:'

.k.Glueetions: In your school during this:achool year (1973-74) co-far... 11 /1
, ..

'

P. How often have conflicts of this type
. occUrred, on the average? Check one:

,

b. Did'a conflict
of this type '

occur which. the.
Desegregation

Nil

c. If answer to V
was "Yes," was
at least one
such conflict
caused in part

d.ji answer to.d.ups
"Yes," please7eXplair
how you could,tell
Mk the conflict Wal
canoed in pert by

. negative raciai/ethn.
attitudes. -(If anpiXer

to b was "No-," then :-.

skip this qnsation.I

.
Aide tried to

li resolve?
-% r"

by negative
racial/ethnic

.

ottitUdee

I. Injury
Ilith a

,
weapon

'

(26) (35)
5 Ondi a day or more

(44)

_a_ 1 Yes

7 a No

4 Once every 2-4 dayp
-). Yap

3 About a week ' 0.2once
.Z.

2 Once every 2-4 weeks, -...Z... 2 No

1 Less than once a month
. 0 Never this year no far

--4

`txt.%

II. Physical
aggression

(27) 0 5 Once a day or more
-Tr

.(45)

1 1 Yea
-

.

4 Once every 2-4 diye
,

'.

3 About once a week 0.9. .....4._ 1 Yea

2 Once every 2-4 weeks 2,No _1_2 No__5_,.
1 Less than once a month
0 Never this year no far

ITT. Threatening
wit 'a

weahpon

1

(28) 5 Once a day or more
(3); (46)

i

..,1_.1. Yes

8 2 No

4 Once every 2-4 days 2, 1 Yes- 3 About once a week 0.3
-15-- -.Once every 2-4.weeks 2 2 No'

'1 Less than once a month. .

0 Never this year no far r
k

IV. Threatening
physical

. aggression

(4) 0 - (37
5 Once a day or more

(47)

1 1 Yes
1 4 Once every 2.4 days

3 About once a week
.....L 1 Yes

0.9
, 62 Once every 2-4 -weeks 2 No.

--...e.

1_, 2 No
1 Less than once a month i

.0 Never this year no far .

V.-Verbal abuse
(none calling
and "bad
mouthing ")"

(30) -1 (39)c 5 Once a day or more
7-4 Once every 2-4 days 6 1 Yes

(4b)

4 1 Yes.

2 No
,

About] 3 once a week 3.2
if 2 Once every 2-4 weeks 3 2 No

-Tr 1 Less than once a month
p 0 Never this your no far

1 . Extortion
with no
'dated thrnt
'although
threat may
,. implied)

'in
5 Once a day or more

(40) (49)
(

0 1 Yen

2 No .

.

.

4 Once every ?-4 days 0 1 Yen
About 0.13 once a week

2 Once every 2-4 weeks 9 2 No
1 Less than once a month

.

_
0 Never this year no far'

VIl. Disobeying
a teacher's
ceder

(32)
i,

, (41)
5 Once a day or more

(50Y

6 1 Yee

N.,..4.

,

2, 4 Once every 2-4 days 8 1
About Week 4.6 Ten

1 3 once a
3 2 NoQ 2 Once every 2-4 weeks 2.1... 2 No

0 1 Less than once a month
0 0 Never this year so far

:If. Tear -er

1 '.,%rly

treating a
cedent

,

. (42)(33)0 5 Once a day or more
(51)

4 1 Yes
1 4 Once every 2-4 days 6 1 Yen

About a3 once week 1.9 .

__5._ 2 No

.

2 Once every 2-4 weeks 3 2 No

....3 1 Less than once a month
1 .() Never this year so far .

1,. Other types ,

e sqldent-
artier con-
"act ..

7,1
5 One" a day or more

'

4 Once every 2-4 days 2 1 Yes

52

1 1 Yee

8 No

4 ese o or yper.

of student-teacher con-
Meta that Were also
racial ConSlicteg, ,

3 About once a week o.4
? 2 Once every 2-4 weeks 7 2 No

1 Lens than once a month
,2

0 Never this year no far

a.te% may be a part of conflicts nvo Tang injury or threat. he extortion cases you include in VI cho4ld
be "nipple" extortion without injury or stated threat (although an implied threat say be clear to the victim/.

. 28

31,



Porm 5C APPOIDIX B. (continued)
Page '3

(53) 'Keane look at the typea of student- student
conflict listed on Page 1 of this quentionnaire.
ir-riateo: the total contribution of your Debegreg7
ation Aide(s) to the reduction or prevention of
such.confUcts in your school in 1973-74. Keane
check one:

m=5.3

1 7 Extremely great contribution2 6 VerY great contribution

5 5 Great - contribution

2. 4 Moderate contribution

0- 3 Slight contribution

0 2 Very slight contribution

a No contribution at all

Comments, if any:

t.

(54) Compare the frequency of student - student conflict
in your school thin year'11973-74) with the fre-
quency of such conflict last year (1972-73).

Please rate whether student-student conflict in--
(Cheek one)

1 7 Much more frequent this year than last year.

O 6 Somewhat more frequent this year...

1 ' alight)y more .frequent this year...

I. No different in frequency thin year and

lant year...

O 5 :1;1 htly lens frequent thin

:;omewhat lees frequent thin year...

I Murh lean frequent thin year...

3

(55) Please look at 'the types of student - teacher
conflict listed on Page 2 of this questionnaires
11(7474.g.ilie total contrib4tion of your Desegreg-
ation Aide(s) to the reduction or prevention of
much conflicts in your achool in 1973-74. Plea

check one:'

1 7 Extremely great contribution

Very great contribution

14=5.0 6 5 Great contribution

2 4 Moderate contribution

0 3 Slight contribution

0 2 Very plight contribution

1 No contribution at all

Comments, if any:

4,
(56) Compare the frequency of student-teacher conflict

in your ischool.thin year (1973-74) with the fre-
quency of such conflict last year (1972-73).
Please rate whether student-teacher conflict in --
(Check one)

M=3.11
r --.

29

Much more frequent this'year than lent year.

O 6 Somewhat more frequent this year...

2 5 Slightly more frequent thin year...

2 4 No different In frequency this year and
loot year...

O 3 Slightly lean frequent thin year...

2 ? Somewhat lean frequent thin year...

2 1 Much tins frequent thin year...

turn page over



APPENDIX B (continued)

Form 5C

(57) Do you have any "hard" etatietico cooparing student-
- student and/or student-teacher conflicto thin year

with such conflicts last year? (For example, do
you have the number of suspensions for the two
yeara? Or, db you have other curmarieo of discipline
problema?)

1 1 Yea

8 ,2 No

If you answered "Yee," Oleaoe provide these atat-
iotice in an much detail as possible in the apace
below or attach a separate sheet;

CT

'2, Have any major racial/ethnic disturbances
(involving more than a few atudenta and canned

lorgo:y by racial /ethnic conflict) occurred in
:(,r ;-.00l no far in 1973-74?

fen

6 ;, No

oer if you answered "Yen" to Question (58), did
the ditjurbance(a) cauoe any cloning of ochool,
conrellotion of elnopoo, or cancellation of-
refloat netivitien

1 1 Veg..

8 No

Page 4

Describe any such major racial/ethnic dioturbanceo

(a) If you answered "Yee" to Question (58), then please
describe erg:kit:J.0r disturbance frogi beginning to
arid." Be aura4Wdeacribe any actions by fhelleseg-
regation-Aide(S) Please do not use any namea..
(b) If you alsO:answered "Yes" to Question (59),
then also de=be which school functions were
cancera and for h;;TOng., Write in the
below:

30

a



Form 5C Hi Isi I
APPENDIX B (continued)

(60) Are there duties the ESAA Desegregation Aides don't
perform that you feel they ehould be perforei47-
Are thorn things they don'tETTEW-they should be
doing?)

7 1 Yes

8 2 No
4

If-you answered "Yen," please describe the activities:

(61) Do the ESAA Desegregation Aides now perform any
duties you feel they ',should not perform?

0 1 Yes

9 ? No

If you answered "Yen," please describe the activities:

(62) How would you describe your working relationship
with the ESAA Desegregation Aido(a) in your building
whom you riuperviee? Check one:

g 6

5

14=5.7 p 4

3

0

0 1

Excellent

Very good

Good

Fair

Poor

Very poor

Mt,

Tr you feol the rolationehip(s) could be improved,
describe how improvement might be made:

Page' 5

(63) Do you think the ESAA Desegregation Aide Program
should be-changed in any way next year in your
school?

1 1 Yee

2 No

1 3 Uncertain

If you answered "Yes" or "Uncertain," please explain:

(64-79) Blank

(80) lcCard number

31

turn page over



,For s 5C
APPENDIX B (continued) Page 6

Please describe a Desegregation Aide's actione in resolving one actual student-student or student- teacher conflict
this year. Try to select the conflict example which dhows tErgrallintuot effective conflict-resolving work.

a. Describe the conflict before the Aide took action:

b. What did the Aide then do':

did the conflict end and what hnppened to the participantn in the conflict?

32
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'Minneapolis Publicchools

Educational'Services"Division

Planning, Development and Federal Programs

Harry N. Vakos, PhD., Assistant Superintendent

Educational Services

Planning and Development

Lawrence P. Moon, PhD., Director of
Planning, Development and Federal
Programs

Mary C. Kasbohm, Assistant Director of
Planning, Development and Federal
Programs

Wallace J. Spolar, Fiscal Manager

Emma N. Hudson, Coordinator, Title I ESEA

Ruby M. Riney, Coordinator, Title I ESEA

Marge Holo, Dissemination Specialist

Rebecca S. Howard, Dissemination Specialist

.

Research and Evaluation

Richard W. Faunce, PhD., Director of,
Research and Evaluation

'Lary R. Johnson, Research Associate

Robert L.,Bergeth, PhD., Title I Evaluator

Sara H. Clark, Title I Evaluator

Bonna Nesset, Administrative Assistant

Thomas McCormick, Title I Research Assistant
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